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Introduction

Throughthisarticle, | have attempted to study
the designing of a second language (L2)
curriculum. Theaim isnot to suggest a new
theory of L2 curriculum, but to describeinsimple
non-technical language the existing theory and
itsessential components. | will asoexplorehow
thevariouscomponentsof thetheory havebeen
usedtodesignan L2 syllabus. Theoverdl aim
isto describe the theory and its practice over
the years for the benefit of non-specialist
teachersassigned therole of teaching L 2.

A second language (L 2) curriculum designer
should begin with the question: Is he/she
designing anew syllabusor revisnganexisting
one? Inthecaseof anew syllabus, thedesigner
should decide the three components of
curriculum theory, as propounded by Taylor &
Richards(1979). These comprise:

e  Curriculum philosophy (inthiscase, it could
berationalefor teaching L 2);

e Conceptualization, of: (a) goals; (b) means
of attaining the goals, and (c) testing of
learners,

e  Management andimplementation, involving:
(a) development; (b) implementation; and
(¢) curriculum evaluation.

Inthecaseof revision of anexisting curriculum,
theexercise could start with acritical analysis
of theexisting syllabusin thelight of thethree
components. It may also be useful to study
previousrevisons, if any, to seehow thesyllabus
hasevolved.

Curriculum philosophy (rationale for
teaching L 2)

An important aspect for consideration is the
rationale for teaching L2, and the nature and
background of thelearners. Thedesigner should
be clear about thejustification for teaching the
second language, e.g. teaching of Englishinindia
in the post-independence period hasahistory
which hasabearing on syllabusdesigning.

Learners profileand learning infrastructure:
Another important factor that needs to be
evaluated is the profile of the learner. This
includesinformation such asidentifyingwhothe
learnersare, their socio-economic background,
age, motivation, emotional state, aptitude and
previous experience in L2 learning, attitude
towards the target language and its speakers,
learning strategies, learning environment at
home, persondity, entry behaviour, needs, goals
and expectations. Itisalso useful to know the
teacher’sprofile, instructional timeavailable,
classsize, and learning infrastructure such as
learning/teaching aids, technology and resources.

Conceptualization of thethreecomponents
1. Goals and objectives

Thegoa sand objectivesof thecurriculum are
formul ated based on the needs of the learners.
Theneedsareidentified using variousresearch
tools: Surveys, questionnaires, interviews, polls,
andsoon. Theidentification of needsisessentia
for drawing up asyllabus, selecting and grading
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the content for teaching, and for working out
instructional strategies. However, learners
perception of their own needs have been
questioned on variousgroundsbecauseinredity,
itistheingtitutionsand their representativeswho
determine the language needs of the learners
onthe basisof their experience.

There are however some prominent studies of
such‘needsanayses . For learning English, for
example, thereare: Threshold Level by van EK
(1975), published for the Council of Europe, and
Functional and Notional Needs described by
Wilkinsin Notional Syllabuses, 1976. Munby
(1978) suggests needs analysesin termsof the
settings in which learners will use the target
language for specific purposes, e.g. Hindi for
Science and Technology, Englishfor Academic
Purposes, and so on.

2. Means of attaining goals/objectives

Teachers have used different methods and
instructional materialsat different timesto help
learnerslearn thetarget language. Thesecan
be discussed under two heads: (i) Pre-scientific,
and (ii) Scientific.

a. Pre-scientific: Grammar-trand ation method

Weareall familiar with thisoncewidely-used
method. Infact, it wasnot amethodinthetrue
sense of the word, as it was not based on a
theory of language or languagelearning. That
iswhy itwascalled‘pre-scientific’. Moreover,
itspurposewasnot to teach language; grammar-
tranglation was simply a way of translating
classicsfrom onelanguageinto another.

b. Scientific: Thescientific approachtolanguage
learning takes the theory of language and
learning into consideration. The analysis of
language has given ustwo ways of looking at
it—language as a structure of structures, and
language asatool for communication. Hence,
inthehistory of languageteaching, we havetwo
types of approaches—structural and
communicative.

bl. Sructural approach: This approach to
language learning evolved under theinfluence
of structural linguistics. Languagewasdefined
asastructure comprising phonemes (sounds),
morphemes (words) and syntax. Classroom
teaching was influenced by Skinner’'s
behaviourist theory of learninginwhichlearning
alanguage waslooked upon aslearning anew
behaviour for which the learner needed
motivation, repetition and reward. Structural
approachistill followed in someclassrooms.
Since language is infinite, the principles of
teaching suggest that we select someitemsfor
teaching, gradethem, and then present themto
thelearner in meaningful contexts. So, at each
stage of learning, specific structures were
selected along with certain vocabulary itemsand
the learner was exposed to them. Therefore,
the classroom practice was mimic, memorize,
repeat, and drill, until the structure became a
habit with thelearner, e.g. theteacher holdsa
penin her uplifted hand and says.

Yeh penhai (Thisisapen).
and the students repest:
Yeh pen hai (Thisisapen).

The sentencewasrepeated and drilled anumber
of times.

Errorswere strictly avoided, and theemphasis
was on grammatical competence. It was
expected that thisrepetition would help learners
learn structuresand consequently thelanguage.

b2. Communicative approach: Thisapproach
wasusheredin by socio-linguists. They talked
of language not as an abstract system but asa
tool for communicationin society, in meaningful
situations. They also redefined language
competence as communicative competence,
which meant (1) accuracy/grammatical
competence, and (2) fluency, i.e. familiarity with
the rules of usage, which included social
appropriateness. There can be many types of
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communicative syllabusbased on the situation.
Possiblethemesinclude:

e functions and notions, e.g. thanking,
gpologizing, seeking help, giving help

e Situations, e.g. at therailway station.

e Topics, e.qg. wesather, shopping

e Authentictasksand activities,

e Roleplay andsmulation,

e Analyses of discourse structure -
conversational analysis and discourse
analyses—to help learners learn the
strategiesof how thetarget languageisused
to make meaning.

Thegod of al thesesyllabusesistohelplearners
focus on communication rather than theform
or structure of thelanguage. Itisnot unusual to
select subjectssuch as Socia Sciences, History,
Economics or Commerce; or themes such as
population, environment, Aids; or genressuch
asprose, poetry, fiction, drama, etc., for helping
learners practicelanguageformsand functions.

3. Classroom procedures

Communicativesyllabusesconsider languageas
atool for communication, andlanguagelearning
asacognitiveactivity. Thisperspectivehasa
strong bearing on the role of materials, the
teachers and the learners, and the syllabus
designer outlinesthesedetails. Inthismethod,
learners are seen as active participantsin the
process of language learning rather than just a
passive receptacle. Therole of theteacher is
complex, and much of his/her effort goesinto
providing the right learning environment,
selecting the right task/activity, creating an
appropriate setting, and supervising thelearning
process. Sinceinteractionisanintegral part of
communication, theclassisarrangedin pairsor

groups.

Integrated syllabuses: Itisbelieved currently,
that for effectivelanguage teaching, integrated

syllabus (integration of structuresand functions)
istheright solution. However, toimplement an
integrated syllabus, materia sneed to be selected
and graded to suit the learner’s needs,
coordinated with the classbel ow and above, and
correlated horizontally with different textsand
ills

Testing: Syllabusesmust dso providefor testing/
evaluation of learners to assess whether the
stated objectiveswere achieved. What should
be tested (content or skills); how and when
should the assessment be done (internal or
externa assessment and what istheweightage
of each component); will the evaluation be
continuous (formative) or end-programme
(summative); who will test; how will learners
be scored; how will objectivity and uniformity
be ensured-these are questionsthat need to be
answered beforeimplementing atesting process.

Impact of Information and Communication
Technology (ICT)

During thelast two decades, many researchers
(Kern 2006, Nguyen 2008) have written about
theuseof ICT insecond languageteaching and
itsimpact on what Richards (1990) terms as
‘design’ and ‘procedure’. This includes the
nature and typesof teaching-learning materials;
therolesof teachers, learners, and instructional
tasksand activities, and the nature and kinds of
teaching-learning practicesand behaviours. The
useof ICT insecond languageinstructionisan
emerging but fast-developing field, and its
advantages and drawbacks ought to be kept in
mind by language syllabusdesigners.

M anagement,implementation and feedback

Thisisanimportant process of any project and
L2 syllabusdesigningisnot an exception. There
are three steps under this head: (a) Project
development, (b) Implementation, and (c)
Evduation.
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(a) Project development

Oneof the criteriafor the success of aproject
isthat it shouldfollow a*bottom up’ movement
indl aspects, inthiscase syllabus, materiasand
methods, testing, and teacher training. Initiation
for language syllabusrevision must comefrom
thelocal authorities after awider consultation
with all stake-holders. They themselves must
redefinetheir needsfromtimeto timeand see
what iswrong withtheir existing situation, and
seek a solution either on their own or in
collaboration with other agencies — local or
foreign.

Thenatureand roleof local agency iscrucial.
I's this the right agency for initiating and
completing thisproject or aretheir other local
bodiesconcerned with thisarea? Doesthislocal
agency have the necessary expertiseto assist
the community’ —theteachers—or will it seek
collaboration with other local agencies or a
foreign agency. If the job is outsourced to a
foreign agency or their collaborationissought,
what their statusand rolewould be. Rivalries
among various local agencies can pose a
problem in developing and implementing a
project. InlIndia, for example, any differences
between the National Council of Educational
Research and Training (NCERT) and the
Central Board of Secondary Education (CBSE)
for drawing up alanguage syllabusfor teaching
at schools can be harmful for the successof a
language project. Hence a proper local
coordinating authority ought to bein placeto
assist the’ community group’.

(b) Implementation

For effectiveimplementation, the L2 project
would requireteaching/learning materialsto be
produced, teacher training to be executed and
testing and eval uation proceduresto beworked
out. Will there be just one group to handle all

theabovethreeareasor will there be onegroup
eachfor theseareas? Sincenot all theteachers
canbeinvolved, asdectionfromthe* community
group’ hasto be made. Who will be selected
and how? What would betherole of thelocal
pre-service and in-service teacher training
institutes in the initiation, designing and
implementation of the project? Sincethe new
curriculum must be understood by classroom
teachers, their willing participation in
understanding the change must be ensured. Al
these points are important, and need to be
heeded when taking up acurriculum project.

(c) Feedback and evaluation

Thisstepisvita to assessthe new curriculum,
andtofind out theextent towhichit hasachieved
thestated goals. Monitoring and feedback may
be ‘formative’ (assessed during the stage of
implementation), or ‘ summative' (evaluated at
the end of the project). Two people need to be
designated, oneto monitor and give feedback,
and the other to evaluate the project onceitis
put into operation.

Cyclical nature of curriculum/syllabus
designing

Theaim of thefeedback and evaluationisnot
to criticizethose responsiblefor designing the
curriculum/syllabus, but tolearn lessonsfor the
future and to initiate new changes in the
curriculum in accordance with the feedback
received. Curriculum designingisacyclical
process, and changes and updating arerequired
to bemadefromtimetotime.

Those interested in such projects may find more
useful hints in Tribble (2012). This collection of
papers and case studies, though these relate to
Teaching of English asa Second Language, can prove
auseful guide for language teaching in general.
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