
Association (MDA), the teaching methods are 
closely interwoven with the Multiple Intelligences 
(MI) approach.
To enable a child to achieve appropriate academic 
milestones, the essential skills that are in focus 
in primary school are reading, spelling, writing 
and maths (with sub-skills). For example, in order 
to accomplish a meaningful and independent 
reading session, the sub-skills involved are: instant 
recognition of sight words and decodable words, 
understanding of the contextual meaning, making 
cumulative meaning of a sentence and then a 
paragraph. Automaticity (or fluency) is essential to 
accomplish this. 
Writing involves skills of writing legibly within the 
space provided and expressing thoughts cogently 
and fluently using appropriate words which are put 
together using correct grammar, spelling, sentence 
structure and presentation.
The ideology teach them the way they learn drives 
the teaching methodology adopted at our centre. 
In this scheme of teaching and learning, worksheets 
come into play only after the child has completely 
internalised a concept or skill; they are used as a 
tool to evaluate the child’s outcome of learning and 
to monitor their progress. 

Planning and creating worksheets 

Worksheets have always been in use at our centre. 
They have specific objectives, for example, in 
Worksheet 1 (shown in Figure 1), the objective is 
to assess not just the internalisation of vowels. It 
drills down to examine the acquisition of a specific 
essential skill - vowels with a short sound. Graded 
and individualised worksheets are administered to 
a child, based on his or her strengths and areas that 
need to be strengthened.
After the initial worksheets validate the acquisition 
of the alphabetic principles, Worksheets 2 and 3 
(shown in Figure 1) illustrate worksheets that can 
be used at different stages of building reading 
skills. Starting from the correct identification of 
aspects like vowel sounds and consonant blends, 
it progresses to reading and choosing the correct 

Dyslexia and its impact on academic performance

Dyslexia is a life-long neurological condition which 
has no physical manifestations. Children with 
dyslexia have average to above-average IQ with 
unique potential and abilities for out-of-the-box 
thinking, yet there is a significant disparity between 
their potential and their actual performance. In 
class, a child with dyslexia could struggle to read, 
spell, write or do maths. In turn, a lack of fluency 
in these skills could make it difficult for the child to 
retain, recall and take exams. The degree of dyslexia 
– mild, moderate or severe-determines the extent 
of the difficulty faced. Dyslexia could be suspected 
in children who struggle in class I (or later) and a 
standardised assessment test could ascertain it.
Structured, multi-modal teaching based on 
Individualised Education Plan (IEP) helps to build 
essential academic skills and concepts. Remedial 
teaching leverages the strengths of the child to help 
him or her cope with the difficulties in acquiring 
these skills and concepts. For instance, a child with 
mild dyslexia can be helped by a trained mainstream 
teacher within the classroom. Additional support 
required by a child with moderate dyslexia could 
be given by a special educator in a Resource 
Room set up within the school. Extended full-time 
remediation would be essential to help a child 
with severe dyslexia to overcome the large divide 
between the expected grade-level performance 
and the actual performance.

Teach them the way they learn

The teaching-learning process aims to impart 
understanding of concepts and skills such that 
the learner internalises these and can recall them 
at a later date. The recalled information is further 
used as the basis for expressing understanding, 
generalisation, application or acquisition of new 
knowledge.
Everyone has individualised ways to learn, process 
and retain new information, more so children 
with dyslexia; they learn best using the multi-
modal approach. At the Ananya Research and 
Learning Centre, a project of the Madras Dyslexia 

Use of Worksheets for Children with Dyslexia    
Mala R Natarajan and Gowri Ramanathan 

95	 Azim Premji University Learning Curve, April 2022



word to check both reading and comprehension. 
These start with simple consonant-vowel-
consonant (CVC) words and progress to phrases 
and then to complete sentences. This ensures that 
the child’s writing skills do not come in the way of 
assessing the reading skill.
Many children with dyslexia face difficulties as they 
progress from one skill to another closely-related 
skill, leading to a breakdown of a previously-
attained skill. The following example shows how 
a worksheet is employed to test the use of short 
and long vowel sounds in words with a silent e. This 
series (as shown in Figure 2) begins with a word list 
and progressively leads up to the use of words in 
a sentence. As mentioned earlier, the child starts 
with minimal writing and gradually, the quantum of 
writing is increased.  
Similar graded worksheets (Figure 3) are used to 
assess multisyllabic words, compound words and 
vocabulary.
Reading and writing are closely related and can be 
developed only when a child develops language 

skills. Oral vocabulary-building activities, like 
naming of objects around them and generating 
words linked to an object or a specific concept are 
done every day. This then, becomes reading practice 
along with strengthening spelling and finally ends 
in written work. Exercises, like Show & Tell and 
Circle Time, build skills required for ideation and 
for organising thoughts. Picture Helps (Phelps) is 
the next activity that aids the child in strengthening 
sentence structure and grammatical skills. Skills are 
progressively built to first write a few lines as points 
and then, a short paragraph.
While these essentials are acquired gradually, 
the child gets ready to attempt worksheets that 
test his or her writing skills related to grammar, 
sentence structure, passage structure and ideation. 
This graphic (Figure 4) shows the sequence of 
administering the worksheets - an exercise on 
completing sentences by arranging the given words 
in the correct order, followed by a worksheet with 
questions that use a visual cue to rearrange the 
given words into a semantically correct sentence 
and finally a worksheet with a graphic tool and 

Figure 1. Graded and individualised worksheets
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Figure 2. A word list leading up to use of words in a sentence
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Figure 3. Worksheet used to assess multisyllabic words, compound words and vocabulary

Figure 4. The sequence of administering the worksheets

leading sentences/phrases to test the skill of writing 
sentences related to a given topic.
Expressive writing requires essential foundational 
skills. Some of these are – knowing categorisation, 
identifying the sequence of events and arriving 
at the main idea of a paragraph. These skills are 

essential for developing reading comprehension 
as well. Extracts from worksheets that check the 
acquisition of these skills built in the remedial 
sessions through multi-sensory and interactive 
activities are shown in Figure 5. 
In Figure 6, a worksheet which is similar to the one 
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Figure 5. Multi-sensory and interactive activities

that is used in mainstream schools is shown. This is 
a comprehensive assessment of a child’s reading, 
spelling and writing skills and is administered when 
the child is sufficiently proficient in these skills.

Worksheets based on strengths and needs

The special educators at our centre use the 
Multiple Intelligences (MI) approach to design 
worksheets, that is, the worksheets are based 
on a child’s dominant intelligences. According 
to this theory, an individual is vested with eight 
different intelligences in varying degrees of 
dominance. The dominant intelligence is tapped 
to facilitate learning. For example, a child with 
dominant Logical-Mathematical Intelligence and 

Interpersonal Intelligence would be able to learn 
effectively through group activities that include 
puzzles.  
An extract of a worksheet that would be attractive 
to a child with a high Logical-Mathematical 
Intelligence and Linguistic Intelligence is shown in 
Figure 7. 
Dyslexia is a condition that is often accompanied by 
auditory and/or visual processing difficulties. This 
means that despite having no issues with vision 
or hearing, the individual could have difficulties in 
processing visual or auditory inputs, for example, 
difficulty in:
•	 Differentiating an object from its background, 
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making it hard to scan text for relevant 
information

•	 Retaining and recalling letters/objects in the 
correct sequence, for example, perceiving help

as hlep
•	 Spatial management, for example, managing 

the spacing between words

Figure 6. A comprehensive assessment of  reading, spelling and writing

Figure 7. For a child with high Logical-Mathematical Intelligence and Linguistic Intelligence
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A child’s difficulties (for example, visual processing 
difficulties) are also borne in mind, while designing 
a worksheet. The exercise given in Figure 8 will not 
be given to a child with difficulties in ‘visual figure’ 

background and sequencing. Instead, he or she 
may be given an alternative like the one shown in 
Figure 9.

Figure 8.

Figure 9.
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Children at our centre are also trained to build 
and develop certain essential skills, like visual-
perceptual skills using play-way methods, circle 
time, and role play are some interesting ways to 
develop them. Worksheets like the one shown in 
Figure 10 are given to assess the acquisition of such 
skills.
These are some examples of how worksheets are 
individualised (one of the basic tenets of remedial 
teaching) for each child in our centre. The language 
and the format of the worksheet are kept uniform 
for a child. This reduces the confusion that could 
stem from some of the instructions, thereby 
hampering performance.
A child with dyslexia could have deficits in executive 
function - an important set of skills that regulate 
one’s thoughts and actions. This is required not just 
for academics, but also for day-to-day functioning. 
Remedial teaching helps a child develop strategies 
to cope with this difficulty too. Worksheets present 
a child with opportunities to practise the skills of 
paying attention, recalling, planning and organising 
the appropriate response and self-monitoring the 
responses.

Administering worksheets to a child with dyslexia

The special educator watches the child while the 
worksheet is being completed. The worksheets 
are not set up for struggle or failure. If required, 
the child is encouraged to answer orally as a 
preparatory step to filling in the worksheet. If the 
child is unable to attempt the worksheet with some 
level of confidence and ease, the special educator 
replaces it with an easier level of worksheet. This 
not only keeps the child motivated, but it also 
helps the child practise resilience and overcome 
the impulse to quit. The child goes through some 
additional reinforcing sessions before attempting 
another worksheet.
When children have satisfactorily built and 
developed the essential skills and strategies and 
demonstrate the same in various activities, they 
are prepared to integrate with the mainstream 
teaching-learning process. They are then 
progressively trained to do worksheets given in 
mainstream schools. 
Worksheets are, hence, very relevant to special 
education. They can be aligned with the principles 
of remedial teaching and check acquisition of 
specific skills and sub-skills, thus meeting the 
objectives of remedial teaching.

Figure 10. Worksheets to assess the acquisition of essential skills
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